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Introduction

This five lesson curriculum explores the history and background of the Arab-Israeli conflict and
peace process. Lessons | and Il provide the context for understanding Arab-Israeli relations by
having students examine the geography of Southwest Asia and North Africa, the origins of Arab
nationalism and Zionism, and the broken promises made to Arabs and Jews during World War |.
Lessons Il and IV provide an overview of Israeli-Arab relations from their roots in the British
Mandate through the present. Lesson V examines the challenges and benefits of a peaceful
resolution to the Arab-Israeli conflict.

Eachlessonint hi s curriculum begins with a | esson
the necessary materials, and an instructional design that allows the objectives to be metin a
single class period of 45-60 minutes. Each lesson also includes all of the necessary primary
source documents, secondary source documents, maps, and worksheets for the lesson. These
materials follow each lesson plan and their titles are listed on the lesson plan and on the table of
contents. The lessons are designed to be used sequentially over five class periods, but each
lesson is self-contained and can be used independently of the others. Teachers may also
choose among the materials in this curriculum to create their own lessons.

Words from other languages can be transliterated a variety of ways into English. The Institute
for Curriculum Services has attempted to follow modern conventions whenever possible.
Primary source documents have not been altered and may use transliterations that are no
longer common.

Various communities in the United States have strong opinions on the issues involved in this
curriculum. In producing these materials, the Institute for Curriculum Services has made every
attempt to include various points of view and to use scholarly sources and primary source
documents to present a factual account of historical events. The Institute for Curriculum
Services is dedicated to promoting accurate instructional materials on Jews, Judaism, and
Israel. Please send questions about the curriculum or requests for electronic copies of images
or maps to bchaika@icsresources.org.

The materials in this curriculum may be reproduced for classroom use or to share with other
educators. When sharing the curriculum, please include this Introduction.

Please download the latest version of this curriculum before using it. ICS frequently updates,
revises, and strengthens its materials. Sign up at www.icsresources.org/reqister to be notified of
major updates, new materials, and events in your area. Please send questions, suggestions,
and requests about ICS educational materials to bchaika@icsresources.org.

Institute for Curriculum Services: National Resource Center for Accurate Jewish Content in Schools
A Project of the Jewish Community Relations Council of San Francisco, the Peninsula, Marin, Sonoma,
Alameda and Contra Costa Counties and the Jewish Council for Public Affairs

131 Steuart St., #205, San Francisco, CA 94105
Tel: 415-369-9978 Fax: 415-369-9552 www.icsresources.org
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Lesson |: Context and Background to
Understanding Arab-Israeli Relations

Materials
Each student needs:
1) The Origins of Zionism and Arab Nationalism
2) The Origins of Zionism and Arab Nationalism: Reading Questions

The teacher needs:
3) Ablank overhead transparencyl abel ed AWhat We Want t o
4) Overhead transparencies of The Arab League and Israel
5) Overhead transparencies of Geographic Features of Israel and Its Neighbors

Note

Please download the latest version of this lesson before using it. ICS frequently updates,
revises, and strengthens its materials. Sign up at www.icsresources.org/reqister to be notified of
major updates, new materials, and events in your area. Please send questions, suggestions,
and requests about ICS educational materials to bchaika@icsresources.org.

Goals
1) Students will be able to describe the locations of Israel and Arab countries.

2) Students will be able to explain Jewish and Arab connections to the Levant and the

origins and goals of Zionism and Arab nationalism.

Instructional Design
Anticipatory Set: | Know / | Want to Know

1) I nstruct students to fo
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2) Ask students to write at least three facts about the history of Arab-Israeli relationships on

the |l eft side of the paper under Al knowo anr

Arab-l sr ael i relationships on the right si

3) (optionalHave volunteers share a f #studenfssharen t
opinions, use the opportunity to review the difference between facts and opinions and
help them identify the reasons the statement represents an opinion rather than a fact.

4) Have volunteers share a quest i oWritefquestionsonh ei r

a blank overhead transparency | abel ed A What .08&ve tisspatency for
later use.
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5 Col l ect folded sheets and use responses

assessment.

6) Close with the following points:

a. The class will be learning about the origins and history of the Arab-Israeli conflict,
including the steps towards peace.

b. The peace process has had some major successes, but many unresolved issues i
including Israeli control of some land claimed by non-Israeli Arabs and the refusal of
many Arab countries and organi z atiiremairs

c. Many people outside the conflict feel involved because of cultural or religious ties to
the area. The conflict has been the focus of worldwide media and diplomatic
attention for decades.

d. Although the conflict is often portrayed in simple black-and-white terms, it is
extremely complex and cannot be properly understood without knowing the history of
the area.

Topic 1: Geography

1)

2)

Ask students why it is important to discuss geography before studying the relationships
of peoples and states in a region. Responses should reference both political and
physical geography. Responses might mention that interactions are influenced by factors
such as shared borders, natural boundaries, and natural resources.

Display The Arab League and Israel map. Explain that the Arab League is an
association of independent Arab countries that was formed in 1945 to promote
cooperation among member states. Ask the class the following questions:

a. Where are Arab League countries located? Responses should identify North Africa
and Southwest Asia.

b. Where is Israel located? Responses might identify Southwest Asia or the Eastern
Mediterranean.

c. In what ways is Israel different than its neighbors? Responses should mention that it
is not part of the Arab League and that it is smaller than most other states in the
area.

d. Which countries on the map have participated in wars with Israel? Responses should
identify: Syria, Irag, Jordan, Lebanon, Egypt, Saudi Arabia, and Yemen. Note for
teachers: Saudi Arabia and Yemen have not officially been at war with Israel, but
they sent expeditionary forces to fight in the 1948 War.
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3)

4)

5)

e. Which Arab countries have not participated in wars with Israel? Responses should
identify: Mauritania, Western Sahara, Morocco, Algeria, Tunisia, Libya, Sudan,
Djibouti, Somalia, Oman, U.A.E. (The United Arab Emirates), Qatar, and Kuwait.

f. Does a country need to send troops to fight to be considered part of a conflict?
Responses might mention that conflicts are not only about physical battles. Inform
students that almost no Arab state recognizes Israel nor has trade relationships with
Israel. So, the Arab-Israeli conflict includes most of the Arab world. Note for
teachers: Egypt, Jordan, and Mauritania have full diplomatic relations with Israel and
Qatar has trade relations with Israel.

Show Geographic Features of Israel and Its Neighbors map and ask:

a. How would the geographic features on this map create challenges for the people
who live there? Responses should mention that most of the land is desert or
mountainous, so there is probably not much water or good farmland.

b. Why might this contribute to conflicts? Responses should mention that people might
disagree over who controls limited resources.

c. Why is the area on this map important for trade? Responses should mention that the
area is a land bridge between Asia and Africa. The fact that it also helps link
Southeast Asia and Europe should also be addressed; the Suez Canal links the
Mediterranean Sea and the Red Sea and goods are also shipped overland through
Israel to these bodies of water. Mention that in modern times, this has been much
more important than the fact that the region is a land bridge. One of the clearest
examples of this is the Trans-Israel pipeline.

Inform students that the Trans-Israel pipeline was constructed in 1968 to transport Oil
from Iran to Europe with a maximum capacity of 1.2 million barrels of oil per day. Iran cut
ties with Israel following the 1979 Islamic Revolution. Afterwards, Israel retooled the
pipeline to carry oil in the opposite direction. It can now be used by oil producers in
Russia, the caucuses, and central Asian republics to ship oil to the Far East. The
pipeline has terminals on the Mediterranean Sea (in Ashkelon, Israel) and the Red Sea
(in Eilat, Israel). Oil producers can ship oil from the Black Sea, to the Mediterranean,
across the pipeline, to ships on the Red Sea which will carry the oil to Asian markets. Oil
can also be shipped from the Caspian Sea to the Mediterranean to the Trans-Israel
pipeline through another pipeline (The Bakui Thilisit Ceyhan pipeline). The trans-Israel
pipeline can transport up to 400,000 barrels of oil per day between the Mediterranean
and the Red Sea.

Use a world map to show why the shipping of goods between the Mediterranean Sea
and the Red Sea is much more efficient than shipping them around Africa. Ask students
how the Arab-Israeli conflict and international trade routes might affect each other.
Responses might mention that military conflict can disrupt trade routes, that this
disruption can help spur other nations to promote calm, and that blocking trade routes

could spur armed conflict. Not e f or Teachers: Egyptos Inatio

was the driving force behind England and
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and Egyptés blockade of I sraeli access
1967 War.

Topic 2: Zionism & Arab Nationalism

1) Ask students to discuss why it is important to understand the history of a conflict rather
than simply looking at current events. Responses might mention that one cannot
understand a current situation without understanding the events that led to it, that
understanding the history helps one understand the sentiments of the people involved,
that understanding the history helps one understand the complexity of an issue, or that a
conflict cannot be solved without understanding its causes.

2) Distribute The Origins of Zionism and Arab Nationalism and The Origins of Zionism and
Arab Nationalism: Reading Questions.

3) Instruct students to use the reading to answer the questions. This activity may be done
individually, in mixed ability pairs, or as a whole-class activity with students taking turns
reading.

4) Have students share-out answers.

Closure: Why Does It Matter?

1) Ask students to think about the geography and history of the region and to identify
factors that might lead to conflict. Responses should identify limited natural resources
such as water and farmland and the differing goals of Zionists and Arab nationalists.

2y (optional) Display the AWhat We Want to
Have students identify questions that they can how answer or begin to answer. Have
students provide answers to those questions.
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The Arab League and Israel
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Geographic Features of Israel and Its Neighbors
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The Origins of Zionism and Arab Nationalism

Nations

A nation is a large group of people who are associated with a particular territory and believe
that they share common attributes that make them a distinct group. These attributes often
include a shared language, history, and culture. Nation is not synonymous with country, which is
a political division of an area, nor is it synonymous with state, which refers to a self-governing
political entity. The terms state and country can be used interchangeably, but some countries,
such as the United States of America, also refer to smaller internal political units as states.

Nationalism is the idea that nations have the right to self-determination, the ability to form

independent states, called nation-states. This understanding of nationalism should not be

confused withpopul ar usages that eqtnattd otnhad itsentom otro efkst u
ideologies. Nationalism in this context is a neutral term and countries across the globe, ranging

from Italy to Uzbekistan, base their legitimacy on being expressions of national identity.

Nationalism began in Europe in the early 19" century. Before this time, most people were loyal
only to their own town or locality and many governments were empires that included people of
various nationalities. From Europe, the idea of nationalism spread around the world.
Nationalism and pride in the nation-state have spurred great achievements, such as works of
literature, architecture, and music. However, nationalism has also caused great conflict. For
example, nationalism brought some Arabs and some Jews into conflict in the early 20™ century.
This conflict continues today. In order to understand this conflict, it is necessary to have a basic
understanding of both Jewish and Arab history.

Jews Lose Their Homeland

In 63 B.C.E., Rome began to dominate Judea, the homeland of the Jews, and eventually
incorporated the kingdom into its empire as a province. The ancestors of the Jews had formed
their first kingdom in the area over a thousand years earlier and had tribal alliances for hundreds
of years before that. Roman rule and taxes were harsh on the Jews and, at times, Romans
interfered with Jewish religious practice. In 66 C.E., the Jews began a revolt to regain their
independence. By the year 70, the Romans had crushed the revolt and destroyed the Jewish
Temple in Jerusalem - the center of Jewish religious life.

In 131, the Romans began to build a temple to one of their gods on the ruins of the Jewish
Temple. Jews revolted again. Following this revolt, the majority of Jews in the province were
killed, exiled, or sold into slavery. Although some Jews continued to live in the province, most
now lived in the area outside of their ancient homeland. In order to wipe out the Jewish
connection to the province, the Roman emperor ordered that its name be changed from Judea
to Syria Palaestina which was eventually shortened to Palestine.

However, Jews did not lose their connection to their ancient homeland and Jerusalem, its
capital and the site where their Temple had stood. Although some Jews never left this area,
which they referred to as the Land of Israel, and others immigrated to it, most Jews felt that they
would only be able to return when God sent the messiah to lead them there. Jews expressed
their connection to this land and their hope to be able to return in the future through prayer, the
psalms they recited from the Bible, folktales, artwork, and song.

e enT




Palestine Becomes Part of the Arab World

For the next five hundred years, Palestine remained a region in the eastern half of the Roman
Empire (also called the Byzantine Empire). During this time, the empire became Christian and
its leaders came to value the area as the birthplace of Jesus, and Jerusalem as the place where
they believed that he was resurrected. Then, in 638, the area was conquered by a Muslim army
from the Arabian Peninsula.

Islam arose in the Arabian Peninsula when Muhammad began preaching to the Arab tribes who
lived there in 613. By the time of his death in 632, all the tribes in the area had converted to
Islam. In 634, the new leader of these tribes, Umar, led a large army out of the Arabian
Peninsula. Within six years, they had conquered Egypt and much of Southwestern Asia,
including Palestine, which became part of the province of Greater Syria. These conquerors
regarded Jerusalem as particularly important because they believed that Muhammad had
ascended to heaven from there. They built a shrine on the spot where they believed he
ascended, which was also the location where the Jewish Temple had once stood.

Islam soon became the dominant religion in the region. Jews and Christians were usually
protected from attacks, theft, and forced conversions; but, they did not have all of the rights of
Muslims and had to pay a special tax. The treatment of religious minorities under Muslim rule
varied across time and place. However, they were generally treated better under Muslim rule
than Jews were treated in Christian Europe.

Antisemitism in Europe

In Europe, Jews faced many restrictions. They were often prohibited from owning land and were
only allowed to work in certain professions. In the early 13" century, the Church issued a decree
that Jews had to wear special clothes so they could be easily identified. In some places, they
had to live in special areas of the city called ghettoes which were often overcrowded,
impoverished, and had walls with gates that were locked at night and during Christian holidays.
When the gates were locked, Jews were not allowed outside of the ghetto.

In addition to restrictions, antisemitic beliefs also caused great violence against the Jews. For
example, during the crusades many Jewish communities were destroyed and many Jews were
killed. Originally, the crusades were a series of military expeditions to the Eastern
Mediterranean because Europeans believed tdat
where Jesus had lived, from its Muslim rulers. Some crusaders believed that God wanted them
to kill all non-Christians and so they attacked European Jews. Scholars estimate that between
one-quarter and one-third of the Jews in northern France and Germany were killed during the
First Crusade alone. The Jewish population in the region of Palestine was devastated as well.
The Crusades were also directed against the Arab population of the region and Muslims
suffered great persecution from the European invaders, an experience that made them distrust
European ideas and intentions.

Jews in Europe were also often blamed 1 or scapegoated i for tragedies and natural disasters
such as the disappearance of a child or the outbreak of disease. These accusations often led to
attacks. Jews were also often forced to convert or leave their homes. Between the 11" and 19™
centuries, Jews were expelled at least thirty-four times from major Christian cities and states.
The most famous example of these expulsions was in 1492 when Jews in Spain were given the
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choice of converting, leaving the country, or being killed. Many Jews fled to the Ottoman
Empire.

The Ottoman Empire and the Birth of Arab Nationalism

The Ottoman Empire began in what is today Western Turkey around the year 1300. At the
height of its power (16™-17" centuries), it controlled large parts of Southeastern Europe,
Southwestern Asia, and North Africa. The Ottomans were ethnically Turkish and religiously
Muslim, but their empire was extremely diverse and included many ethnicities and large Jewish
and Christian populations. As under earlier Muslim rule, Christians and Jews did not have full
equal rights, but were usually protected.

From the 16™ through 20™ centuries, most Arabs lived in the Ottoman Empire. The majority of
Arabs shared the Muslim religion with the Turks. However, the Turks were not Arabs and
nationalist ideas began to spread to Arabs in the late 19" century. Arab interest in nationalism
began as a literary and cultural movement to re-establish the prominence of Arab culture and to
promote a positive ethnic identity. As time passed, Arabs increasingly expressed the desire for
greater self-rule. In 1912, Syrian Arabs living in Egypt founded the Ottoman Decentralization
Party. The party sought more local autonomy for Arabs. In 1913, a group of young Arabs who
were students in European universities met at the First Arab Congress and demanded more
rights and autonomy for Arabs in the empire. There was also a secret society of Arab officers in
the Ottoman army, who supported turning the empire into a Turkish-Arab dual monarchy, on the
model of Austria-Hungary in Europe.

However, before World War |, few Arabs argued for a completely independent Arab state.
Ottoman authorities sought to maintain control of the empire and could respond strongly to
threats to their power. In addition, most Muslim Arabs supported the idea that all Muslims
should be united under one Islamic state. Most hon-Muslim Arabs also opposed complete
independence because they felt it would lead to European domination. Arab nationalists of
different religious backgrounds were united by their goal of greater Arab autonomy. They were
also largely united by their opposition to Zionism.

Antisemitism in Modern Europe and the Birth of Zionism

Inthe late 19" and early 20"c ent ur i es, fApogr omso agalhesswerel ews

organized government-tolerated or government-sponsored attacks on Jews in Russia and
Eastern Europe. However, in Western Europe, ghettoes were abolished and Jews were granted
legal equality with Christians. This led many Jews in Western Europe to believe that they would
be accepted as equals. However, when they came to realize that antisemitism continued to
flourish, they began to look for a new solution.

A watershed moment was in 1894 when a Jewish journalist named Theodor Herzl reported on

the trial of Captain Alfred Dreyfus, a Jewish officer in the French army. France, one of the most
advanced and enlightened countries in the world, guaranteed the equality of all of its citizens,
regardless of their religion.Yet , t he prevailing antisemitic
on the charge of treason despite his being innocent (he was exonerated in 1906). Herzl also
witnessed French mobs s h élerdl donclgdedittiaetlse ority sdludontoh e
antisemitism was to establish a Jewish state. He organized modern political Zionism, or Jewish
nationalism, which is the belief in the right to self-determination for the Jewish people in their
ancient homeland, the Land of Israel.
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As was previously discussed, Jews had long dreamed of returning to their ancient homeland,
but most felt that this could not happen until the arrival of the messiah. Herzl popularized the
idea that Jews could reestablish their homeland as an expression of nationalism rather than
strictly on the basis of religious belief. Jews around the world began donating money to
purchase land from Arab and Ottoman landowners. Suffering from horrific pogroms, Eastern
European Jews began immigrating to these properties and developing the infrastructure of a
modern nation with schools, hospitals, and theaters, as well as agricultural communities.

World War 18 Conflicting Promises

During World War |, Arab nationalists began to argue for an independent Arab state because
Ottoman power was weakening, Arab youths were being conscripted into the Ottoman army, the
provinces were suffering from famine and labor shortages, and Arab leaders were arrested and
even executed on the suspicion of treason. Arab nationalists believed that life would be better if
Arabs were united under an independent Arab government. Britain attempted to gain Arab
support by promising Arab independence. At the same time, Britain tried to enlist Jewish
support by promising to create a Jewish national home in Palestine.

At the conclusion of the war, both Jews and Arabs felt betrayed because instead of either
gaining independence, Ottoman Syria was divided between the British and the French. The
region known as Palestine came under the control of the British as a mandate granted by the
League of Nations. Part of the mandate included the obligation to create a Jewish national
home in Palestine.

Until the establishment of the mandat e, Pal
was not a distinct political unit. With the imposition of the Palestine Mandate, the borders of
Palestine were defined for the first time. It included land on both sides of the Jordan River
encompassing the present-day countries of Israel and Jordan. However, Palestine did not
remain intact for long, because, in 1921, Britain created an administrative entity called
Transjordan as a political division of the Palestine Mandate. In 1922, with the support of the
League of Nations, Britain established that all provisions dealing with Jewish settlement in the
Palestine Mandate would not apply to Transjordan. The Zionists felt betrayed because a huge
part of Palestine, almost 80% of the original mandate was now prohibited to them. The eastern
part of the Palestine Mandate became the Arab state of Transjordan (across the Jordan)d today
known as Jordan. The western half, still called Palestine, remained under British control.
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The Origins of Zionism and Arab Nationalism:
Reading Questions

1) What is the difference between a nation and a state? In your opinion, why does nationalism
exist?

2) Why did most Jews end up living outside of their homeland?

3) What is the religious significance of Jerusalem for Jews, Christians, and Muslims?

4) How were medieval European ghettoes similar to modern American ghettoes? How were
they different?




5) How did the crusades affect Arabs?

6) Before World War I, why did most Arab nationalists argue for the idea of greater self-rule
rather than complete independence from the Ottoman Empire?

7) In late 19" century Europe, Jews had legal equality but not actual equality. How is it possible
that a group can have legal equality but not actual equality? What examples of this have
there been in America?

8) Why did Jews embrace modern Zionism?




Place the following 10 events in chronological order below:

1. Nationalism begins in Europe.

2. Judeais renamed Palestine by the Romans when the Jews try to regain their
independence.

3. Europeans try to conquer the AHoly Landbo

4. Ottoman lands are divided between the British and the French.

5. Islam begins in the Arabian Peninsula.

6. Jews in Spain are given the choice of converting, leaving the country, or being killed.

7. Tribes from the Arabian Peninsula conquer Palestine.

8. The Ottoman Empire is at the height of its power.

9. Britain makes conflicting promises to Jews and Arabs.

10. Arab nationalists argue for greater autonomy in the Ottoman Empire.
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Lesson II: Broken Promises Made to
Arabs and Jews during WWiI

Materials
Each student will need:
1) One of the following primary sources (students will be divided into groups each group
will examine a different document,; see Topic 1 below):
a. Sykes-Picot Agreement and Map
b. A Letter from British High Commissioner Sir Henry McMahon to Sharif Hussein of
Mecca
c. Balfour Declaration, U.S. Congress Endorsement of the Balfour Declaration, and
Faisal-Weizmann Agreement
d. Excerpts from a Committee Considering the McMahon-Hussein Correspondence of
1915-1916
e. Woodrow Wil sonds Fourteen Points
2) ThescriptfortheWho Drew the Map?: A Readersd Theate

The teacher will need:
3) Overhead transparency of Zionism and Arab Nationalism: Essential Information
3) Rolecards for the Reatbeforsciass T heater (cut

Note

Please download the latest version of this lesson before using it. ICS frequently updates,
revises, and strengthens its materials. Sign up at www.icsresources.org/reqister to be notified of
major updates, new materials, and events in your area. Please send questions, suggestions,
and requests about ICS educational materials to bchaika@icsresources.org.

Goals

1) Students will be able to describe the conflicting promises that were made to Arabs and
Jews during World War 1.

2) Students will be able to predict the effects of conflicting promises on Arabs and Jews.

Instructional Design
Anticipatory Set: How Does It Feel?

ever promised do

1) Ask student s, fHas someone
that make you feel ?4

you and then broken their promise? How di d
2) IfLessonlwasused, ask students, AWhy did the Brit

Arab nationalists and Jewish nationalists (known as Zionists) in the early 20" century?
What were the goals of each of these movements (Zionism and Arabnat i onal i sm) ? ¢

Curr culum
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3) Project the transparency Zionism and Arab Nationalism: Essential Information. If Lesson
I was used, inform students that this transparency summarizes some of the key
information from the previous | esson that
4) Have student volunteers read each paragraph.

Topic 1: The Promises

1) Tell students that they will be divided into groups, each of which will examine a different
set of primary sources. Their goal is to prepare a brief summary of the material for the
class that explains what will happen to Ottoman lands in the Middle East following World
War | according to their documents. Write this goal on the board.

2) Divide the class into 5 groups and give each group one of the following sets of primary

sources:

1 Sykes-Picot Agreement and Map

1 A Letter from British High Commissioner Sir Henry McMahon to Sharif Hussein of
Mecca

1 Balfour Declaration, U.S. Congress Endorsement of the Balfour Declaration, and
Faisal-Weizmann Agreement

1 Excerpts from a Committee Considering the McMahon-Hussein Correspondence of
1915-1916

T Woodrow Wil sonds Fourteen Points

3) Have groups share their summaries. Note for teachers: the title Sheriff is usually
transliterated as Sharif today. It refers to a descendent of Muhammad and is unrelated to
the English word sheriff. Emir Faisal was the son of Sharif Hussein. Original
transliterations have been kept in primary source documents, but modern conventions
are followed everywhere else, including document titles. For clarity, this should be
mentioned to students. This occurs because names and words from other languages
can be spelled in English, or transliterated, in a variety of ways.

Topic 2: Who Drew the Map

1) Before class, cut out role cards from the sheet with the role cards.

2) Distribute each card to students, beginning with character roles and continuing with
moderator roles. There are enough cards for 24 students. If there are cards left over,
distribute each to a different moderator.

3y Distribute copies of the-BWho pbrdwrt hdeMRp2ad

4) Tell students t ha rtisadninieractivR expedenae sfdhe dvénts that e
surrounded the conflicting promises. They should follow along and read their part(s) at
the appropriate time. Encourage students to read with emotion.

5) Have students read the script.

Institute for
Curriculum
s :

s
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Closure: Justice for None

1) (Optional ) Di s pWanyt tthoe KinWhvadt tWeansparency frjom
of lesson 1. Have students identify questions that they can now answer or begin to
answer. Have students provide answers to those questions.

2) Ask students:

a. What promises did the British make during World War I? Responses should mention
the promise to give Hussein bin Ali independence for Arabs, the promise to create a
Jewish national home in Palestine, and the promise to divide Ottoman lands with
France.

b. Why did the British make conflicting promises? Which promises did they break?
Responses should mention that the British wanted Jewish and Arab support during
the war, but after the war they wanted to control Ottoman lands. So, they broke their
promises to both groups.

c. In America, we believeinfij u st i cWasthere justicé for allin the Middle East
after World WarI?Wh at does t he wo rSaideritg shosld dgreetiiat me a n
there was not justice in the Middle East after WWI. Student definitions of justice
might include the idea that justice is upholding what is right and fair.

d. Was justice possible in the Middle East after World War 1? Why or why not?
Responses will vary but students should be able to explain their opinions. Students
who feel it was possible might say that the British could have given the area
independence. Students who feel it was not possible might mention the fact that it
was not possible for both Arab nationalists and Zionists to get what they felt the
British promised them.

e. What do you think happened in the region because of broken promises and the lack
of justice after World War 1? Responses will vary but might mention conflict, anger, or
resentment.

Institute for
Curriculum
s :

s
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Zionism and Arab Nationalism: Essential Information

Both Jewish nationalism (known as Zionism) and Arab nationalism were nationalist ideologies
that emerged in the late 19" century. Nationalism is the belief that nations should have their
own states. A nation is a large group of people who are associated with a particular territory and
believe that they share common attributes, such as a shared language, history, and culture that
make them a distinct group. Nation is not a synonym for country or state. Country and state
refer to a defined geographic area with political boundaries that has a sovereign (independent)
government. Some countries, such as the United States of America, also use state to refer to
smaller internal political units.

Zionism began in late 19" century Europe where nationalism had become popular. Zionists
believed that the only solution to the horrific persecution that Jews faced was the re-
establishment of a Jewish state in the ancient Jewish homeland. The Jewish state became the
Roman province of Judea in 6 C.E. When Jews tried to regain their independence in 135 C.E.,
most were Killed, exiled, or sold into slavery. However, Jews did not lose their connection to this
land and to their capital, Jerusalem, where their temple had once stood. Jews expressed their
connection to this land and their hope to be able to return in the future through prayer, the
psalms they recited from the Bible, folktales, artwork, and song. Over time, small groups of
Jews returned to the land and a small Jewish presence always remained. In the 19" century the
ancient Jewish homeland was part of the Ottoman Empire. Informally, the region was often
called Palestine.

Arab nationalism also began in the late 19" century. At this time, most Arabs lived in the
Ottoman Empire, which was Turkish. The majority of Arabs shared the Muslim religion with the
Turks. However, the Turks were not Arabs and nationalist ideas began to spread to Arabs in the
late 19" century. Arab interest in nationalism began as a literary and cultural movement to re-
establish the prominence of Arab culture and to promote a positive ethnic identity. As time
passed, Arabs increasingly felt that they should have greater self-rule. During World War I,
many Arabs felt greatly mistreated by the Ottoman government and Arab nationalists
popularized the idea of independent Arab rule.




The Sykes-Picot Agreement: 1916

It is accordingly understood between the French and British Governments---

1. That France and Great Britain are prepared to recognize and protect an independent Arab
State or a Confederation of Arab States in the areas (A) and (B) marked on the annexed map,
under the suzerainty of an Arab chief. That in area (A) France, and in area (B) Great Britain,
shall have priority of right of enterprise and local loans. That in area (A) France, and in area (B)
Great Britain, shall alone supply advisers or foreign functionaries at the request of the Arab
State or Confederation of Arab States.

2. That in the blue area France, and in the red area Great Britain, shall be allowed to establish
such direct or indirect administration or control as they desire and as they may think fit to
arrange with the Arab State or Confederation of Arab States.

3. That in the brown area there shall be established an international administration, the form of
which is to be decided upon after consultation with Russia, and subsequently in consultation
with the other Allies, and the representatives of the Sheriff of Mecca.

4. That Great Britain be accorded (1) the ports of Haifa and Acre, (2) guarantee of a given
supply of water from the Tigris and Euphrates in area (A) for area (B). His Majesty's
Government, on their part, undertake that they will at no time enter into negotiations for the
cession of Cyprus to any third Power without the previous consent of the French Government.

5. That Alexandretta shall be a free port as regards the trade of the British Empire, and that
there shall be no discrimination in port charges or facilities as regards British shipping and
British goods; that there shall be freedom of transit for British goods through Alexandretta and
by railway through the blue area, whether those goods are intended for or originate in the red
area, or (B) area, or area (A); and there shall be no discrimination, direct or indirect against
British goods on any railway or against British goods or ships at any port serving the areas
mentioned.

That Haifa shall be a free port as regards the trade of France, her dominions and
protectorates, and there shall be no discrimination in port charges or facilities as regards French
shipping and French goods. There shall be freedom of transit for French goods through Haifa
and by the British railway through the brown area, whether those goods are intended for or
originate in the blue area, area (A), or area (B), and there shall be no discrimination, direct or
indirect, against French goods on any railway, or against French goods or ships at any port
serving the areas mentioned.

6. That in area (A) the Baghdad Railway shall not be extended southwards beyond Mosul, and
in area (B) northwards beyond Samarra, until a railway connecting Baghdad with Aleppo via the
Euphrates Valley has been completed, and then only with the concurrence of the two
Governments.

7. That Great Britain has the right to build, administer, and be sole owner of a railway
connecting Haifa with area (B), and shall have a perpetual right to transport troops along such a
line at all times.

It is to be understood by both Governments that this railway is to facilitate the connexion
of Baghdad with Haifa by rail, and it is further understood that, if the engineering difficulties and




expense entailed by keeping this connecting line in the brown area only make the project
unfeasible, that the French Government shall be prepared to consider that the line in question
may also traverse the polygon Banias-Keis Marib-Salkhab Tell Otsda-Mesmie before reaching
area (B).

8. For a period of twenty years the existing Turkish customs tariff shall remain in force
throughout the whole of the blue and red areas, as well as in areas (A) and (B), and no increase
in the rates of duty or conversion from ad valorem to specific rates shall be made except by
agreement between the two Powers.

There shall be no interior customs barriers between any of the above-mentioned areas.
The customs duties leviable on goods destined for the interior shall be collected at the port of
entry and handed over to the administration of the area of destination.

9. It shall be agreed that the French Government will at no time enter into any negotiations for
the cession of their rights and will not cede such rights in the blue area to any third Power,
except the Arab State or Confederation of Arab States without the previous agreement of His
Majesty's Government, who, on their part, will give a similar undertaking to the French
Government regarding the red area.

10. The British and French Governments, as the protectors of the Arab State, shall agree that
they will not themselves acquire and will not consent to a third Power acquiring territorial
possessions in the Arabian peninsula, nor consent to a third Power installing a naval base either
on the east coast, or on the islands, of the Red Sea. This, however, shall not prevent such
adjustment of the Aden frontier as may be necessary in consequence of recent Turkish
aggression.

11. The negotiations with the Arabs as to the boundaries of the Arab State or Confederation of
Arab States shall be continued through the same channel as heretofore on behalf of the two
Powers.

12. It is agreed that measures to control the importation of arms into the Arab territories will be
considered by the two Governments.

I have further the honour to state that, in order to make the agreement complete, His
Majesty's Government are proposing to the Russian Government to exchange notes analogous
to those exchanged by the latter and your Excellency's Government on the 26th April last.
Copies of these notes will be communicated to your Excellency as soon as exchanged.

I would also venture to remind your Excellency that the conclusion of the present
agreement raises, for practical consideration, the question of the claims of Italy to a share in any
partition or rearrangement of Turkey in Asia, as formulated in article 9 of the agreement of the
26th April, 1915, between lItaly and the Allies.

His Majesty's Government further consider that the Japanese Government should be
informed of the arrangement now concluded.




































































































































































































